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Abstract

Instructional supervision is expected to function as professional support rather than merely as
administrative control, particularly for Islamic Religious Education (IRE) teachers whose
classroom responsibilities combine pedagogical demands with the contextual integration of
Islamic values. This study explores how IRE teachers in public elementary schools understand
and experience instructional supervision, how supervision is implemented, and which conditions
shape its perceived usefulness. A qualitative descriptive case-study design was employed in three
public elementary schools in Banyubiru District, Semarang Regency, Indonesia: SDN Banyubiru
01, SDN Banyubiru 03, and SDN Banyubiru 04. Seven informants were selected purposively,
comprising three principals, one IRE supervisor, and three IRE teachers. Data were generated
through observation, interviews, and document study. Credibility was strengthened through
source and method triangulation, member checking, and peer debriefing. Analysis followed data
reduction, data display, and conclusion drawing. The findings show that supervision was
implemented as a sequence of planning, classroom observation, individual feedback, group
supervision, and follow-up. Teachers interpreted effective supervision as a space for reflection,
practical problem solving, professional learning, and improvement of instructional planning and
classroom practice. Its value was strongest when supervision was scheduled, dialogic,
participatory, solution-oriented, and responsive to the local teaching context. Conversely,
supervision was perceived as less meaningful when it became document-centered or formalistic.
Time constraints and limited integration of technology also emerged as challenges. The study
indicates that developmental, collaborative, and context-sensitive supervision is particularly
relevant for strengthening IRE teachers' professional practice in elementary schools.
Keywords: Iustructional Supervision, Isiamic Religions Education, Teacher Professional Development,
Reflective Practice, Elementary School

INTRODUCTION

Instructional supervision is increasingly conceptualized as a developmental process through
which teachers receive structured observation, feedback, professional dialogue, and follow-up
support. This orientation moves supervision beyond compliance checking toward continuous
improvement of teaching practice. Recent studies show that supervision is more likely to support
teacher competence when it is collaborative, reflective, and linked to concrete classroom needs
rather than dominated by administrative inspection (Haryanto, 2024; Ibrahim et al., 2023;
Suryani et al., 2024). Clinical and academic supervision studies likewise emphasize the value of
pre-observation planning, classroom observation, constructive feedback, and sustained
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professional assistance for strengthening teachers' professional identity and instructional
competence (Chaula, 2024; Chaula et al., 2024).

The developmental orientation is especially important in elementary education because
teachers must translate curriculum expectations into age-appropriate learning experiences while
responding to diverse student needs. Empirical studies in Indonesian primary-school settings
have linked well-structured academic supervision with pedagogical competence, learning quality,
and teacher professionalism (Arwan et al., 2023; Hestiningtyas et al., 2023; Mekarsari et al., 2025).
Other work indicates that supervision can become more useful when it incorporates coaching,
mentoring, peer learning, and systematic follow-up rather than ending with a one-off classroom
visit (Juhadira et al., 2024; Khofifah et al., 2025; Phumsaidorn & Julsuwan, 2024).

For Islamic Religious Education (IRE) teachers, supervision has an additional contextual
dimension. IRE instruction is not limited to the transmission of subject matter; teachers are also
expected to relate religious knowledge and values to students' everyday lives. Consequently,
professional support needs to address pedagogical competence, classroom interaction,
instructional media, curriculum alignment, and the meaningful integration of Islamic values.
Studies focused on Islamic education suggest that supervision is more productive when it is
sensitive to the characteristics of religious instruction and when supervisors function as
professional partners who facilitate improvement rather than merely as evaluators (Bachaqi et
al., 2022; Erwanto, 2023; Kurniaty & Indrayuda, 2024; Najwa, 2023).

A persistent problem, however, is the gap between the developmental ideal of supervision
and its implementation. Research has documented supervision practices that remain heavily
oriented toward documentation, compliance, or episodic inspection. In such circumstances,
teachers may experience supervision as a formal requirement with limited relevance to
instructional improvement (Fathih, 2022; Hariri, 2022; Lestari et al., 2023). Practical constraints,
including limited time, heavy workloads, insufficient supervisory capacity, and weak follow-up
mechanisms, can further reduce the continuity of professional support (Ibrahim et al., 2023;
Thomas & Onyango, 2022). These issues make teachers' own interpretations of supervision an
important object of inquiry because the same supervisory procedure may be experienced as
supportive, evaluative, or burdensome depending on how it is enacted.

The meaning attached to supervision is also shaped by the quality of professional
interaction. Dialogic supervision can create conditions in which teachers discuss classroom
problems openly, receive actionable feedback, and reflect on their pedagogical decisions.
Conversely, supervision that provides criticism without practical guidance can produce
defensiveness or a sense of administrative burden. Recent research on reflective supervision and
peer observation reinforces the importance of professional dialogue, trust, shared learning, and
reflection in transforming observation into professional development (Mouraz et al., 2023;
Westein et al., 2023). In Islamic educational contexts, collaborative supervision has similarly been
associated with teacher competence and professional learning (Suryani et al., 2024).
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Digital transformation adds another dimension to the supervision agenda. Teachers
increasingly encounter expectations to use digital resources and interactive media, while
supervisors are also encouraged to employ technology for communication, documentation,
feedback, and professional learning. Studies of coaching-oriented supervision and teacher
development indicate that technology can support continuity and flexibility, although its value
depends on teachers' needs, institutional capacity, and the quality of professional interaction
surrounding the technology (Juhadira et al., 2024; Nasikin et al., 2024). For IRE teachers,
technology is therefore best understood not as a substitute for pedagogical supervision but as a
potential means of extending access to resources and follow-up support.

Existing research has established the importance of academic and clinical supervision, but
less attention has been given to how elementary IRE teachers themselves interpret the meaning
of supervision within a specific local school context. This study addresses that gap through a
case study in Banyubiru District, Semarang Regency. It examines three interrelated questions:
(1) How is instructional supervision for IRE teachers implemented in the participating public
elementary schools? (2) How do IRE teachers interpret the meaning and value of the supervision
they receive? and (3) What conditions support or constrain the perceived effectiveness of
supervision? By focusing on teachers' situated experience while also considering the perspectives
of principals and an IRE supervisor, the study aims to provide a context-sensitive account of
supervision as professional practice rather than as an administrative procedure alone.
METHODS
Research Design

This study employed a qualitative descriptive approach with a case-study design. The design
was selected to explore the implementation and meaning of instructional supervision within its
real school context. The study did not seek to quantify the effect of supervision or establish
causal relationships; instead, it focused on describing supervisory practices, participants'
perceptions, and the contextual conditions associated with those practices.

Research Setting and Participants

The research was conducted in Banyubiru District, Semarang Regency, Central Java,
Indonesia, across three public elementary schools: SDN Banyubiru 01, SDN Banyubiru 03, and
SDN Banyubiru 04. Participants were selected purposively because of their direct involvement
in instructional supervision. The study involved seven informants: three school principals, one
Islamic Religious Education supervisor, and three Islamic Religious Education teachers.

Data Collection

Data were collected through observation, interviews, and document study. Observation was
used to understand the school and supervisory context and to examine relevant aspects of
instructional practice. Interviews were used to explore how principals, the IRE supervisor, and
IRE teachers understood the implementation, benefits, and constraints of supervision.
Document study was used to examine supporting instructional and supervisory materials
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available in the research setting. The original study materials do not report standardized interview
durations, the number of observation sessions, or a formal interview protocol; therefore, these
details are not added here.

Trustworthiness

Data credibility was addressed through source triangulation and method triangulation by
comparing information obtained from different participant groups and different data-collection
techniques. The study also used member checking and peer debriefing as reported in the original
research design. These procedures were intended to reduce reliance on a single perspective and
to strengthen the interpretive credibility of the findings.

Data Analysis

Analysis proceeded through three stages: data reduction, data display, and conclusion
drawing. First, information relevant to the research questions was selected and organized around
the implementation and meaning of instructional supervision. Second, the reduced data were
arranged in systematic narrative form to identify recurring patterns across the three school sites
and participant groups. Third, conclusions were developed by relating those patterns to the study
objectives. No statistical analysis was conducted because the study was qualitative and the dataset
consisted of observational, interview, and documentary information.

RESULTS AND DISCUSSION
Supervision as a Structured Developmental Cycle

Across the three public elementary schools, instructional supervision was described as
beginning with planned preparation. Supervisors or principals arranged supervision schedules in
relation to the academic calendar and communicated the schedule to teachers in advance. The
preparation stage also involved supervisory instruments covering lesson planning, classroom
implementation, instructional media, and the integration of Islamic values into learning. In the
context of the present study, advance scheduling was important because it gave teachers time to
prepare instructional materials and reduced the sense that supervision was an unexpected
inspection.

Classroom observation constituted the main supervisory activity. The supervisor or
principal observed how the IRE teacher opened the lesson, explained the subject matter,
motivated students, used learning media or technology, interacted with students, managed
instructional time, and evaluated learning at the end of the session. The value of the classroom
visit was not located in observation alone. It became meaningful when observation was
connected to a post-observation conversation in which strengths were acknowledged and areas
for improvement were discussed. This sequence is consistent with recent clinical-supervision
literature emphasizing the interaction between pre-observation preparation, direct observation,
feedback, and professional follow-up (Chaula, 2024; Chaula et al., 2024; Kurniaty & Indrayuda,
2024).
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Individual feedback was complemented by document review. Lesson plans, teaching
materials, and learning journals were among the types of documents used to connect observed
classroom practice with instructional planning. This combination allowed supervision to address
both what had been planned and what actually occurred in the classroom. Comparable studies
have shown that supervision is more useful when classroom evidence and instructional
documents are treated as complementary sources for professional discussion rather than as
isolated compliance items (Haryanto, 2024; Jafar et al., 2023; Yulianto, 2023).

The schools also used group supervision in which IRE teachers from different schools
could learn together. These activities took the form of training or workshops, including themes
such as the use of technology in IRE learning and project-based learning. The group format
broadened supervision beyond an individual supervisor-teacher relationship by creating
opportunities for peer exchange and the sharing of good practices. This finding resonates with
studies that position collaborative supervisory groups and professional communities as
mechanisms for strengthening teacher learning and competence (Bachagi et al., 2022; Suryani et
al., 2024).

Follow-up represented the final stage of the supervisory cycle. Supervision results were
documented in written reports containing analysis and recommendations, after which teachers
could receive further discussion, additional training, individual assistance, or subsequent
supervision. This feature is important because supervision that ends at observation and scoring
risks becoming episodic. Coaching and mentoring research instead emphasizes continuity, goal-
oriented follow-up, and repeated professional support (Juhadira et al., 2024; Phumsaidorn &
Julsuwan, 2024). The Banyubiru case therefore suggests that supervision was understood
institutionally as a cycle of preparation, observation, feedback, collaborative learning, and follow-
up rather than as a single monitoring event.

Supervision as Reflection, Professional Learning, and Practical Support

For the participating IRE teachers, the most important meaning of supervision was its
function as a professional learning process. Supervision provided an opportunity to review
strengths and weaknesses in lesson planning, content delivery, classroom management, and
assessment. Teachers valued supervisory interactions when feedback was concrete enough to
guide improvement. In this sense, supervision was not interpreted merely as an evaluation of
performance but as a structured opportunity to examine teaching decisions and identify practical
alternatives.

The reflective dimension was particularly salient. Feedback enabled teachers to reconsider
whether their instructional strategies were effective for the students they taught and whether
Islamic values were being connected meaningfully with everyday contexts. This meaning is
consistent with scholarship showing that supervision can support reflective practice when
observation is followed by dialogue that helps teachers interpret evidence from their own
teaching (Mouraz et al., 2023; Westein et al., 2023). Reflection, however, was not presented in
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the study as an abstract exercise. Its perceived usefulness depended on whether it led to specific
changes in planning or classroom practice.

Teachers also associated supervision with professional confidence and motivation. When
supervisors acknowledged effective practices and offered workable solutions for weaknesses,
teachers reported a more positive experience of the process. This pattern aligns with research
indicating that supportive academic supervision can strengthen teacher professionalism,
pedagogical competence, and willingness to engage in improvement (Arwan et al., 2023; Hariri,
2022; Mekarsari et al., 2025; Oluwakemi & Hassan, 2023). The implication is that the
interpersonal quality of supervision matters alongside the technical quality of the supervisory
instrument.

In the present case, supervision also served as a channel for introducing new instructional
approaches, including digital media and project-based learning. This was relevant because
teachers faced expectations to adapt teaching to contemporary curricular and technological
developments. Recent studies of teacher supervision similarly report that coaching, mentoring,
and professionally focused follow-up can help teachers translate new ideas into practice when
the guidance is connected to actual instructional problems (Khofifah et al., 2025; Nasikin et al,,
2024). Thus, the meaning of supervision for IRE teachers extended from evaluation toward
learning, experimentation, and professional renewal.

Dialogic and Participatory Supervision as a Condition for Meaningfulness

The findings indicate that the perceived quality of supervision depended substantially on
how the interaction between supervisor and teacher was conducted. Teachers responded
positively when supervision was participatory and dialogic, when weaknesses were discussed
without humiliating the teacher, and when feedback included practical alternatives. Under these
conditions, supervision was more likely to be interpreted as support. This finding supports recent
evidence that collaborative academic supervision can strengthen teacher engagement because
professional dialogue positions teachers as active participants in improvement rather than
passive recipients of judgment (Haryanto, 2024; Suryani et al., 2024).

Advance communication also shaped teachers' experience. A clear supervision schedule
allowed teachers to prepare learning devices and reduced the anxiety associated with sudden
inspection. The point is not that preparation should become performance staging; rather,
predictable procedures signal that supervision is a professional process with transparent
expectations. Studies of supervision planning have similarly emphasized clarity of purpose,
systematic scheduling, and shared understanding as conditions that make supervision more
developmental (Fathih, 2022; Zandroto et al., 2024).

At the same time, the study identified a contrasting interpretation: supervision could be
experienced as formalistic when it focused primarily on administrative documentation without
sufficient engagement with classroom realities. In such situations, supervision was perceived
more as evaluation than development. Comparable studies have reported that administrative
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dominance can weaken teacher ownership and limit the contribution of supervision to
instructional change (Ibrahim et al., 2023; Lestari et al., 2023). The Banyubiru findings therefore
reinforce the distinction between supervision that checks compliance and supervision that uses

documentation as evidence for professional dialogue.

The teacher's level of experience also influenced expectations. The source study notes that
less-experienced teachers tended to view supervision as an opportunity to acquire new teaching
knowledge, while more experienced teachers could perceive limited added value when feedback
repeated familiar observations without offering new or relevant solutions. This pattern suggests
that supervisory support should be differentiated. A uniform checklist may be administratively
efficient, but developmental supervision requires attention to individual professional needs,
career stage, and the instructional challenges faced by each teacher.

Contextual Responsiveness, Islamic Values, and Local Teaching Needs

A distinctive feature of IRE supervision in the study was the expectation that improvement
in teaching should remain connected to the educational purposes of Islamic Religious Education.
Supervision addressed not only instructional technique but also the contextual integration of
Islamic values in students' daily lives. Teachers therefore needed feedback that was pedagogically
useful and substantively appropriate to the character of IRE. Research on Islamic education
supervision has likewise argued for models that combine professional competence with the
ethical and value-oriented dimensions of religious education (Erwanto, 2023; Kurniaty &
Indrayuda, 2024; Najwa, 2023; Rouzi et al., 2025; Sintasari & Lailiyah, 2024).

Contextual responsiveness also involved sensitivity to student diversity and local school
conditions. The study's introductory data indicate that IRE teachers face differences in students'
social and religious backgrounds and need guidance that can be applied to actual classroom
circumstances. Culturally responsive teaching research emphasizes that instruction becomes
more inclusive when teachers are supported to understand learners' backgrounds and adapt
pedagogy accordingly (Abdalla & Moussa, 2024). In IRE, this means that supervision should
help teachers preserve the integrity of religious learning while also promoting respectful, context-
sensitive classroom interaction.

The local orientation of supervision is important because professional recommendations
are useful only when teachers can enact them. The study therefore supports supervision that
combines common professional standards with needs arising from a particular school, class, and
teacher. Recent studies in Islamic and general educational settings similarly advocate
collaborative and competence-oriented supervision that is anchored in local problems rather
than generic inspection routines (Murniati et al., 2025; Suryani et al., 2024; Tugiah & Asmendri,
2022). Such an approach can make supervision more relevant to the everyday decisions teachers

make about content, method, media, and student engagement.
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Constraints: Time, Formalism, and Limited Technology Integration

Despite the generally positive meaning attributed to developmental supervision, the study
identified practical constraints. Time limitations affected the ability of supervisors and teachers
to conduct supervision continuously and to sustain follow-up. This constraint is consistent with
research showing that workload, scheduling conflicts, and limited supervisory capacity can
reduce the frequency and depth of instructional supervision (Ibrahim et al., 2023; Thomas &
Onyango, 2022; Zandroto et al., 2024). In practice, a well-designed supervisory instrument
cannot compensate for insufficient time for dialogue and follow-up.

A second constraint concerned the risk of formalism. When supervision is reduced to
checking lesson plans or completing required documents, the professional meaning of the
process becomes weaker. The findings do not imply that documentation is unnecessary. Rather,
documents are most useful when they become evidence for analyzing teaching and planning
improvement. This interpretation is supported by studies that distinguish developmental
academic supervision from administrative monitoring and call for supervision to be tied more
directly to teacher learning and instructional competence (Hariri, 2022; Haryanto, 2024; Jafar et
al., 2023).

A third challenge was the limited integration of technology into supervision. The study
indicates that technology had not yet been fully integrated as part of the supervisory process,
even though technology was also a topic in teacher development activities. This suggests an
opportunity for supervisory practice to use digital tools for sharing resources, documenting
goals, maintaining communication, or supporting follow-up between face-to-face sessions.
Nevertheless, the present data do not establish the effectiveness of any particular digital-
supervision platform, so such tools should be treated as a possible extension of professional
interaction rather than as an evidence-based outcome of this case study.

the constraints highlight a central principle: the value of supervision lies less in the existence
of a formal program than in the quality and continuity of professional support that the program
makes possible. Studies of academic supervision and teacher professionalism similarly show that
supervision is most effective when it is systematic, evidence-informed, collaborative, and
followed by opportunities for professional learning (Febrina et al., 2024; Khofifah et al., 2025;
Mekarsati et al., 2025).

Conceptual Interpretation of the Findings

Taken together, the findings can be interpreted through a developmental model of
supervision with five interconnected functions: preparation, evidence generation, reflective
dialogue, collaborative learning, and follow-up. Preparation establishes transparent expectations;
classroom observation and document review generate evidence; individual discussion turns
evidence into reflection; group supervision expands learning through colleagues; and follow-up
connects recommendations to subsequent professional action. The meaning teachers attach to
supervision depends on whether these functions remain connected.
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This interpretation helps explain why supervision can produce different experiences even
within the same institutional system. A classroom observation without dialogic feedback can feel
evaluative. Feedback without practical follow-up can feel temporary. Documentation without
classroom evidence can feel bureaucratic. Conversely, when the cycle is integrated, supervision
can become a professional learning mechanism. This is consistent with international and
Indonesian studies emphasizing the combined importance of observation, feedback,
collaboration, and sustained support in teacher development (Chaula et al., 2024; Mouraz et al.,
2023; Phumsaidorn & Julsuwan, 2024).

For IRE teachers, the model requires an additional layer of contextual and value sensitivity.
Supervisors must attend to general pedagogical quality while also recognizing the distinctive
educational task of connecting Islamic teachings with students' lived contexts. The contribution
of this study therefore lies not in claiming a new causal model, but in showing how seven
participants across three public elementary schools understood supervision as meaningful when
professional development, local responsiveness, and value-oriented teaching were brought
together.

Implications for Practice

The findings suggest several practical priorities for supervision of IRE teachers in public
elementary schools. First, supervisory programs should preserve a complete developmental cycle
rather than emphasizing classroom visits alone. Scheduling, observation, feedback, and follow-
up need to function as connected stages. Second, feedback should be dialogic and specific.
Teachers need to understand not only what requires improvement but also what practical
alternatives are available within their classroom context. Third, group supervision can
complement individual observation by providing opportunities to share good practices and
discuss recurring instructional problems.

Fourth, supervision should be differentiated according to teacher needs and experience.
Less-experienced teachers may need explicit guidance on planning and instructional strategies,
whereas experienced teachers may benefit more from focused reflection, innovation, and
problem solving. Fifth, IRE supervision should attend to the integration of Islamic values in
ways that are contextually meaningful for students rather than treating value integration as a
separate administrative requirement. Finally, technology can be explored as a support for
communication and follow-up, but its use should remain subordinate to the pedagogical and
relational purposes of supervision.

Limitations

This study is bounded by the characteristics of a qualitative case study conducted in three
public elementary schools in one district and involving seven informants. The findings therefore
describe the meanings and practices reported in this setting and should not be generalized
statistically to all IRE teachers or schools. The available source manuscript does not report the
number or duration of interviews and observations, nor does it provide verbatim interview
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excerpts; consequently, the revised article does not introduce those details. The study also does
not measure changes in teacher competence or student learning before and after supervision.
Claims in this article are therefore limited to the reported implementation of supervision,
participants' perceptions, and the contextual factors documented in the original study.

CONCLUSION

Instructional supervision for IRE teachers in the three public elementary schools in
Banyubiru was implemented through planning, classroom observation, document review,
individual feedback, group supervision, and follow-up. For teachers, supervision was most
meaningful when it operated as professional support: a process for reflection, practical problem
solving, professional learning, and improvement of instructional planning and classroom
practice. Its perceived value was strengthened by transparent scheduling, dialogic interaction,
participatory feedback, solution-oriented guidance, and sensitivity to local teaching conditions
and the integration of Islamic values. Conversely, supervision became less meaningful when it
was experienced mainly as administrative checking or formal evaluation. Limited time and
incomplete use of technology were additional challenges. These findings indicate that effective
IRE supervision should be developmental, collaborative, continuous, and context-responsive.
Within the limits of this case study, the central implication is that supervision gains professional
meaning not merely from being conducted regularly, but from the quality of the dialogue,
evidence, and follow-up through which teachers are supported to improve their practice.

REFERENCES

Abdalla, H., & Moussa, A. (2024). Culturally responsive teaching: Navigating models and
implementing  effective  strategies.  Acta  Pedagogia  Asiana,  3(2),  91-100.
https://doi.org/10.53623 /apga.v3i2.432

Arwan, A., Hadi, A., & Saputra, A. A. (2023). Principal leadership in increasing the
professionalism of elementary school teachers in Banyuasin Regency. AL-ISHI.AH: Jurnal
Pendidifan, 15(4), 6031-6037. https://doi.org/10.35445 /alishlah.v15i4.4458

Bachaqi, A., Wasliman, I, Iriantara, Y., & Tedjawiani, I. (2022). Empowerment of PAI
supervisors through supervisory working groups. International Journal of Educational Research

& Social Sciences, 3(2), 668—676. https://doi.org/10.51601 /ijersc.v3i2.362

Chaula, L. (2024). Measure for clinical supervision practices as factors of predictive indicators of

teachers’ professional identity development in Tanzania. Helyon, 10(4), e25768.
https://doi.org/10.1016/j.heliyon.2024.e25768

Chaula, L., Lawrent, G., & Iramba, I. F. W. (2024). School heads’ clinical supervision practices
in Tanzania: Implications for teachers’ professional competency development. Cogent

Education, 11(1), 2362551. https://doi.org/10.1080/2331186X.2024.2362551

62


https://doi.org/10.53623/apga.v3i2.432
https://doi.org/10.35445/alishlah.v15i4.4458
https://doi.org/10.51601/ijersc.v3i2.362
https://doi.org/10.1016/j.heliyon.2024.e25768
https://doi.org/10.1080/2331186X.2024.2362551

) " Kognisi: Jurnal Ilmu Keguruan
|\ [o) nisi ISSN (online): 2987-0240
\ g Volume 4 Issue 1 Year 2026

Jurnal limu Keguruan https:/ | afeksi.id/ journal3 [ indesc.php/ kognisi/ index

Erwanto. (2023). Development of a clinical-based academic supervision model for Islamic
Religious Education and Character Education teachers in senior high school in West
Sumatra Province. Rubama: Islamic Education Journal, 6(2).
https://doi.org/10.31869/ruhama.v6i2.4651

Fathih, M. A. (2022). Meninjau kembali prinsip dan perencanaan supervisi pendidikan sebagai

pengawasan dalam pendidikan yang bersifat pembinaan. A/~Idaroh: Jurnal Studi Manajemen
Pendidikan Isiam, 6(2), 142—157. https://doi.org/10.54437 /alidaroh.v6i2.384

Febrina, W., Defi, W. F., Bestri, R., Rifma, R., & Sulastri, S. (2024). The influence of instructional
supervision on teacher pedagogical competence and its impact on student achievement.

Islamic Management: Jurnal Manajemen Pendidikan Islam, 7(2).
https://doi.org/10.30868 /im.v7i02.6923

Hariri, K. R. (2022). Increasing teachers creativity through strengthening learning supervision
and achievement motivation. JHSS (Journal of Humanities and Social Studies), 6(3), 282—286.
https://doi.org/10.33751/1hss.v613.6380

Haryanto, H. (2024). Teacher professional development in academic supervision: A qualitative
study at Madrasah Tsanawiah. Journal of Education and Teaching (JET), 5(3), 350-3061.
https://doi.org/10.51454/jet.v5i3.445

Hestiningtyas, W., Nurzafira, 1., Rosidin, U., Hariri, H., & Sowiyah, S. (2023). Clinical
supervision to improve the performance of elementary teachers in Generation Alpha.
Economic Education and Entrepreneurship Journal, 6(2), 133-138.
https://doi.org/10.23960/e3]/v6i2.133-138

Ibrahim, M., Mwamakula, F., & Tangi, F. (2023). The practicability of instructional supervision

towards improving teachers’ performance in public secondary schools: The case of
Misungwi District-Mwanza Region, Tanzania. Canadian Journal of Educational and Social
Studies, 3(6), 110-128. https://doi.org/10.53103/cjess.v3i6.198

Jafar, L., Sutisna, A., & Margono, G. (2023). Academic school supervision of teachers’

performance: Independent learning paradigm for student learning achievement. Journal of
World Englishes and Educational Practices, 5(1), 38—46.
https://doi.org/10.32996/jweep.2023.5.1.4

Juhadira, J., Hasniati, H., Ririk, R., Lilianti, L., & Nasir, N. (2024). Implementasi metode
coaching dalam supervisi akademik. Jurnal Ilmu Manajemen Sosial Humaniora (JIMSH), 6(1),
1-11. https://doi.org/10.51454/jimsh.v6i1.404

Khofifah, J. M., Nurdin, D., & Herawan, E. (2025). Enhancing teacher professionalism through
academic supervision: A CIPP model evaluation. Indonesian Journal of Educational Development
(IJED), 6(2), 380-392. https://doi.org/10.59672/ijed.v6i2.4727

63


https://doi.org/10.31869/ruhama.v6i2.4651
https://doi.org/10.54437/alidaroh.v6i2.384
https://doi.org/10.30868/im.v7i02.6923
https://doi.org/10.33751/jhss.v6i3.6380
https://doi.org/10.51454/jet.v5i3.445
https://doi.org/10.23960/e3j/v6i2.133-138
https://doi.org/10.53103/cjess.v3i6.198
https://doi.org/10.32996/jweep.2023.5.1.4
https://doi.org/10.51454/jimsh.v6i1.404
https://doi.org/10.59672/ijed.v6i2.4727

. " - o Kognisi: Jurnal Ilmu Keguruan
' o n I Sl ISSN (online): 2987-0240

\ g Volume 4 Issue 1 Year 2026
Jurnal limu Keguruan https:/ | afeksi.id/ journal3 [ indesc.php/ kognisi/ index

Kurniaty, R., & Indrayuda, I. (2024). Clinical supervision model: Efforts to improve the
performance of Islamic Religious Education teachers in Indonesia. AL-ISHIL.AH: Jurnal
Pendidikan, 16(4). https://doi.org/10.35445 /alishlah.v16i4.5836

Lestari, T., Maunah, B., & Mutohar, P. M. (2023). Teknik pelaksanaan supervisi dalam
membentuk kompetensi profesionalitas guru. SKILLS: Jurnal Riset dan Studi Manajemen
Pendidikan Isiam, 1(2), 96—103. https://doi.org/10.47498 /skills.v1i2.1440

Mekarsari, M. M., Bunyamin, & Sudana, I. M. (2025). Academic supervision and teachers’

pedagogical competencies: Their impact on learning quality in Indonesian primary schools.
Education and Human Development Journal, 10(1), 30-44.
https://doi.org/10.33086/¢hdj.v10i1.7505

Mouraz, A., Pinto, D., & Torres, A. C. (2023). Effects of a model for multidisciplinary peer
observation of teaching in teacher professional development and in nurturing a reflective
school. Reflective Practice, 24(1), 45-58. https://doi.org/10.1080/14623943.2022.2128104

Murniati, A. R., Usman, N., & Balgis, S. N. (2025). Strategic planning of academic supervision

in fostering a Qur’anic generation: The perspective of integrated Islamic schools. Managere:
Indonesian Journal of Eduncational Management, 7(1), 38-48.
https://doi.org/10.52627 /managere.v7il.736

Najwa, L. (2023). Peran pengawas PAI dalam meningkatkan kinerja guru PAI SD di Lombok
Barat. Jurnal VVisionary: Penelitian dan Pengenbangan di Bidang Administrasi Pendidikan, 11(2), 135.
https://doi.org/10.33394 /vis.v11i2.9248

Nasikin, M., Abzar, M., & Afandi, N. K. (2024). Strengthening Islamic Religious Education
teacher competencies in the Society 5.0 era: Challenges and interventions. AL-ISHI.AH:
Jurnal Pendidikan, 16(3), 3691-3703. https://doi.org/10.35445/alishlah.v16i3.5728

Oluwakemi, A., & Hassan, O. (2023). Teachers’ professional development and instructional

supervision as contributory factors to job performance in Ogun State secondary schools,
Nigeria.  Journal — of  Education — in  Black ~ Sea  Region,  8(2),  68-79.
https://doi.org/10.31578/jebs.v8i2.293

Phumsaidorn, R., & Julsuwan, S. (2024). Supervision model through coaching and mentoring

for enhancing active learning instruction competency of elementary teachers under Office
of the Basic Education Commission. Journal of Education and ILearning, 13(5), 34.
https://doi.org/10.5539 /jel.v13n5p34

Rouzi, A. F., Husamah, H., Budiono, B., & Lambensa, H. (2025). Islamic academic supervision

model: Enhancing the quality of Islamic religious education in Muhammadiyah junior high
schools.  Research — and  Development — in  Education — (RaDEn),  5(2), 896-907.
https://ejournal.umm.ac.id/index.php/raden/article/view /42645

64


https://doi.org/10.35445/alishlah.v16i4.5836
https://doi.org/10.47498/skills.v1i2.1440
https://doi.org/10.33086/ehdj.v10i1.7505
https://doi.org/10.1080/14623943.2022.2128104
https://doi.org/10.52627/managere.v7i1.736
https://doi.org/10.33394/vis.v11i2.9248
https://doi.org/10.35445/alishlah.v16i3.5728
https://doi.org/10.31578/jebs.v8i2.293
https://doi.org/10.5539/jel.v13n5p34
https://ejournal.umm.ac.id/index.php/raden/article/view/42645

) " Kognisi: Jurnal Ilmu Keguruan
|\ [o) nisi ISSN (online): 2987-0240
\ g Volume 4 Issue 1 Year 2026

Jurnal limu Keguruan https:/ | afeksi.id/ journal3 [ indesc.php/ kognisi/ index

Sintasari, B., & Lailiyah, N. (2024). Evaluasi strategi guru PAI dalam meningkatkan kedisiplinan
siswa. Ngaos: Jurnal Pendidikan dan Pembelajaran, 2(1), 44-53.
https://doi.org/10.59373 /ngaos.v2il.14

Suryani, I., Khairuddin, & Niswanto. (2024). Collaborative-based principal academic supervision
on teacher competence. Tafkir: Interdisciplinary Journal of Islamic Education, 5(4), 687-703.
https://doi.org/10.31538 /tijie.v5i4.1154

Thomas, P., & Onyango, D. O. (2022). Administrative challenges preventing effective

curriculum implementation in public secondary schools in Nyamagana District-Mwanza
City, Tanzania. East African  Jowrnal — of  Education  Studies,  5(1),  85-93.
https://doi.org/10.37284/eajes.5.1.568

Tugiah, & Asmendri. (2022). The problems of supervision of teacher education for Islamic

Religious Education subjects in the state junior high school (SMP) of the west region of
Sijunjung. INFLUENCE: International ~ Journal —of Science Review, 4(2), 283-288.
https://doi.org/10.54783 /influencejournal.v4i2.65

Westein, M. P. D., Koster, A. S., Daelmans, H. E. M., Bouvy, M. L., & Kusurkar, R. A. (2023).
How progress evaluations are used in postgraduate education with longitudinal supervisor-
trainee relationships: A mixed method study. Advances in Health Sciences Education, 28(1), 205—
222. https://doi.org/10.1007 /s10459-022-10153-3

Yulianto, E. (2023). Pembinaan guru dengan pendekatan supervisi direktif. A/~Abshar: Journal of
Islamic Education Management, 2(1), 65—82. https://doi.org/10.58223 /al-abshar.v2i1.68

Zandroto, W., Purba, S., & Zainuddin. (2024). Menyusun dokumen manajemen supervisi klinis

di SMA Unggul Del melalui pendekatan “sintesis bukti terbaik™: Studi kasus periode tahun
ajaran  2021/2022-2022/2023.  Dharmas — Education — Journal, — 5(2),  1333-1345.
https://doi.org/10.56667/dejournal.v5i2.1617

65


https://doi.org/10.59373/ngaos.v2i1.14
https://doi.org/10.31538/tijie.v5i4.1154
https://doi.org/10.37284/eajes.5.1.568
https://doi.org/10.54783/influencejournal.v4i2.65
https://doi.org/10.1007/s10459-022-10153-3
https://doi.org/10.58223/al-abshar.v2i1.68
https://doi.org/10.56667/dejournal.v5i2.1617

